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Phase I. Problem Research and Analysis

INTRODUCTION

Media Literacy Workshojs an educational, multimedia environment desidoedse in
high school classrooms to help students practidaraprove their media literacy skills. A
preliminary version exists and can be demonstrdtedgver, there is still a lot of work to be
done both in the design of the instruction itsell & the design and implementation of the
software and its interaction with the user.

Some instructional design models depict design@glécal process in which the steps—
analyze, design, develop, implement, evaluate—ameseariation of them—feed back into
another iteration of themselves, so that evaluaiidhe first version leads to analysis in
preparation for a new version. By this way of thingk Media Literacy Workshogs on its second
repetition of the cycle.

Following this introduction, the “Research and Arsid” section of this document
describes the current project and some areas f@la@ment during its “second cycle” of
instructional design. Next, the “Program Analysigttion describes and critiques other projects
that are relevant in various waysNiedia Literacy Workshof he “Project Development Plan
and Calendar” gives a timetable for completionaiftestep in this cycle of instructional design
and development. Finally, a chart developed duttiedfirst cycle of design is included as an
appendix. This chart shows, for each instructiafigéctive, the cognitive tasks involved in
accomplishing this objective, the media attribubed allow these tasks to be accomplished, and
the features that have been implemented in ther@motp enable the accomplishment of the

tasks.
RESEARCH AND ANALYSIS

A. The learning needs or problems the programadtiress, including background and

justification for addressing these

Because high school students still need to acaguioé of objective, domain-specific
knowledge, many high school teachers choose methartsas lecture and textbook instruction
to teach information as efficiently as possiblerira single source. However, due to the

popularization of the Internet, and to some extieatproliferation of cable television channels, a



wider range of sources of information than in poegi decades is available to the public
(including to adolescents). This makes media litgiskills more important since there are more
diverse perspectives to negotiate. Students neled soaffolded so they can bridge the gap

between passive acceptance of information anaakiinalysis of it.

B. The general purposes of the project

Media Literacy Workshopims to provide students with an “environment” poacticing
and improving their media literacy skills. This @mwment should provide adequate scaffolding
to aid students in critical analysis. In this comtmedia literacy is defined as the abilities to 1)
understand information in the media, 2) identifgd @ompare points of view and how they affect
the presentation of information, 3) identify andlarstand techniques for using media to
persuade; and 3) use media sources to form persndatstandings of the issues discussed and

communicate this understanding to others.

C. The learning goals and objectives to be esthbls

In order to support the development of media ltgrskills in the students, the
instruction should enable them, by the time theypglete the activities, to be able to

* interpret information in the medidhis includes comprehension of relevant background
issues and of specific vocabulary in the contexhefsources. It also involves being able
to identify key people, places, and terms as uséke sources. Most important, it
includes developing procedures for self-instructguch as recognizing and looking up
information students do not know but need to knowrider to understand the message
being communicated.

» identify the point of view of a source and how #ffects the source’s presentation of
information.This includes identifying the creator and purpoSthe message and the
possible biases of the creator. It may also invelk@&mining how sources are alike and
different.

» identify and understand techniques for using mealigersuadeThis involves thinking
about how choices of language, image, contenpaurd may create a particular bias or
slant.

» use media sources, picking and choosing amongfbemation presented, to help form

a personal schema related to the issues and edesasssedA personal understanding



of the events and issues consists of a factuahsahegarding what happened where and
when, an ability to describe the different pointyiew on any controversies relating to
the events, and a personal reaction, either enaifionellectual, or both, to the events. It
may also include ideas about which aspects of ¢inemal topic are more significant and
should be emphasized. The ability to communicateraterstanding of the events and
issues to others is treated as part of this objcélthough it could, in itself, be
considered a separate objective. Explaining, mappir, or, in this case, writing one’s
ideas for an audience not only enables evaluatwlso helps the student solidify his or

her knowledge.

D. The content of the project

Following is an outline of the tentative contentvédia Literacy Workshaop

. Introduction
User sign-in.
* Repeat users access main menu.
» First-time users
0 receive an overview of their task (“You have begkea to contribute an
article to a new electronic newspaper.... Using gsdurces provided on
this CD, you will research, plan, illustrate, apdblish’ your article”)
and instructions on how to use the CD.
o are then allowed to practice using the writing dlodtration tools in a
humorous way that allows them to see how messagesanipulated
(for example, they may be given images to manipulathe style of the
National Enquire}.

Il. View Sources

Students will view many sources reporting on alsiisgcial issue. Each source will
include text, image, and in some cases audio @ovith the right margin will be a
vocabulary list of terms that students might neeldok up, along with suggestions of
places (online) where they can do so and spadéliiog in the definitions. Students will
also be able to enter their own vocabulary terms.

A research guide will be available at all timestggest sources of additional
information.

For each source, students will be asked to angwee main questions (the same three
for every source).
* What message is being communicated by this source?

o Are there any words used in source that are neqgu@ Any people,
places, or events that you haven’t heard of? (luise the research guide
to find information on these.)

0 What factual information is provided?



0 What analysis or interpretation of the issue dbesdource provide?

0 Which of this information is most useful for youwriting your own
article?

*  Who created this message and for what purpose?

0 What person, organization, or publication is regjilae for creating this
message? What do you know about this person/omg@miZpublication?

o For whom is the message intended?

o0 Why did the creator of this message choose to canwate about this
particular issue?

0 What is the purpose of the message? What valuédssiyle are being
promoted?

0 Which of this information is most useful for youwriting your own
article?

* How do the choices of words and/or images help epitve message?

0 To which words or phrases in this message do yact raost strongly?

0 What is left out of this message that might be irtgott to know?

o If photos or graphics are used, why do you thirdsthparticular images
were chosen?

0 Which of this information is most useful for youwriting your own
article?

The first source will have the questions answeeoedHe student and the vocabulary
definitions filled in.

Ill. Compare Sources

This needs to be developed further. It will likgtglude either a table or a Venn diagram
showing student responses to above questions adang way that visually encourages
comparison among the sources.

IV. Write Article

Using the notes in the comparison table (see tleriiaire Sources” section above),
which will be accessible at all times, the studetiitwrite an article on the events
described by the sources. The process for doinglsbe modeled by the CD in the
following steps.

* Organize Information: Using a template providedlmn CD, the student will
outline his or her article, choose a title foramd write a topic sentence for each
paragraph. The following scaffolding may aid tharkeer:

» First, summarize the issue events as you underitand
* Second, summarize the differences in points of \Wavthese events.
( claims that , While & goat
)

» Third, explain to the reader why he or she shoale about the issue.
What is its importance? How do you feel about it?

» Write: The template will expand to allow room tatebrate on each topic
sentence.

* Choose a photo: Students will select a photo fragalkery of photos previously
seen in the sources. They will also be guided itigra caption for the photo
they select.

» Check your work: The entire text of the articlegrad with the photo and photo
caption, will be presented again in editable forarad the student will be



prompted to read the article one more time to clieckrrors or sections that
need to be reworded.

* Publish: This is the reward for all of the learsanard work. The article will be
presented in a newspaper-like layout similar té dianany newspaper websites.
This will be printable and may even be converteHTdL for display on a
school website.

E. The probable medium of delivery

Media Literacy Workshowill be a CD-ROM-based application. It will be ated in
Macromedia Director 8.5 and will be able to runesther a Mac or PC-compatible computer.

Internet access required for background research.

F. The relevant characteristics of the learnerdsoaddressed

The target audience for this instruction will bghhschool students, ages 14-18, in high
schools throughout the United States. An infornadll @f high school teachers suggests that

issues related to race and gender roles interest gtrongly.

G. The educational setting and context in whichgpaun is likely to be used

Media Literacy Workshowill be used as part of a high school course, riosty a

course in English class or contemporary issuegntgvents.
H. Potential instructional uses of the projectlmat setting and context

Most likely, Media Literacy Workshoprould be used as a short unit on media literacy,
lasting approximately one week, in which studentsii use class time in a computer lab or at

classroom computers to complete the activities.

I. Supporting and supplementary materials that to@yequired

A teachers’ guide would be useful, silMdedia Literacy Workshois an in-class activity.



Based on my own evaluation of version IM#dia Literacy Workshoand on

suggestions from otherkidentified the following areas for developmentidg this “second

cycle” of instructional design and development:

Instructional design:

(0]

Design an advance organizer that will give studprdstice using the “Write
Article” interface and will illustrate how media s®ages can be manipulated.
Design the not-yet-developed “Compare Sourcesiaeatvhich takes learners from
“raw” notes written in response to questions aleaah source, to the point where
they are actually ready to begin writing.

Further develop the “Write Article” section to kataid students in the writing
process.

Consider having students work in groups to prodbe& newspaper articles. This
way they could scaffold each other in the proceskdebate the issues in a more
interactive way.

Evaluate and revise design of the entire appliodtimsed on analysis of student tasks

from start to finish.

Software design/implementation:

(0]

Implement new design of the advance organizer lamdG@ompare Sources” and

“Write Article” sections, and revisions identifietbove.

o Evaluate usability and redesign interaction/navage features to facilitate ease of

use.

PROGRAM ANALYSIS

A. Introduction

In order to get ideas for my project | analyzed &xesting “programs.” The first,

Decisions Decisions Onlinés a website containing complete multimedia lessa which

students make decisions about issues currentheiméws. My main purpose in reviewing

Decisions Decisions Onlingas to see how it dealt with controversial issaras how it helped

students critically analyze various points of viemwthese issues. Next, | lookedfaPollution

Solution a CD-ROM-based multimedia environment in whiakdsits analyze multiple points of

view on an environmental problem and prepare writteommendations regarding the solution.

Like Decisions Decisions Onlin@ Pollution Solutiordeals with a controversial issue and



multiple points of view, so | was interested in gmring it withDecisions Decisions Onlinén
addition,A Pollution Solutiorasks students to take notes and write a finalrtefonce one of the
main areas for developmenthfedia Literacy Workshojs the scaffolding of students in going
from notes to a final document, | wanted to see Adwollution Solutiorhandled this. In addition

to Decisions Decisions OnlirendA Pollution Solutionl also looked at various media literacy—
related lessons to see what specific educationtdades they seemed to have in common. |
wanted to get an overview of the methods useddchtenedia literacy to high school students by
looking at a sampling of the many media literaclatesl lesson plans available from teachers and

through various organizations.

B. Decisions Decisions Online (Websitétp://ddonline.tomsnyder.cojm/

Decisions Decision®nling, available to the public by subscription, has target
audiences: teachers of grades 5-10 and their studerachers accessing the site will find that it
contains complete lesson plans, as well as therialsteeeded to teach the lessons—
downloadable handouts and quizzes and online Besivior students. Students access the site as
directed by their teachers to complete online #@s/, Each lesson, including online activities as
well as readings and classroom discussion, is niedrg completed during one class period,
although follow-up activities may extend the lesbegond that length of time.

The site is “designed to help teach current evipies in social studies and science,
while students practice decision-making skillsb(fr theDecisions Decisions Onlingebsite). It
aims “to promote independent, thoughtful decisiakimg inside and outside of the classroom”
(from theDecisions Decisions Onlingebsite). The stated objectives are that studeitits

e practice and build critical-thinking skills.
» connect current events with key concepts in satialies & science.
* participate in meaningful classroom discussions.

Before beginning to teach a lesson, the teacharsetsofrom one of approximately
seventeen topics as diverse as Internet censorsdlifical parties, and genetically engineered
food. The teacher then downloads the appropriatddwts and makes enough copies to distribute
to the students. Instructions for the teacher @ @ovided.

The first step for the students is to select, @nsite, the appropriate topic. After
choosing the topic, students are given a roledpeific scenario related to the topic (example:

“You are the mayor of a town and must decide whath@ot to require schools in the town to



use Internet filters”). Students, acting in theiler are guided through a five-step decision
process:

Meet advisors.

Prioritize goals.

Learn the issue.

Vote.

Consequence.

o g pr w N RE

Poll Results.
7. Activities.

In the “Meet advisors” step, students view an aniiideo segment in which various
advisors, who are stakeholders in the decisiorsgotetheir opinions on the issue. So, for
example, in the “Internet Censorship” topic, theisors include a parent, a civil libertarian
professor, a seventh-grade student, and a teddmeadvisors are shown interacting and
debating with each other, so students get a sdribeipdifferent viewpoints in relation to each
other, rather than in isolation.

In the “Prioritize goals” step, students use annanform that helps them prioritize their
goals regarding the issue. This gives them beattars in analyzing the information in the next
step, “Learn the issue,” a step that includes viatchnother video of the advisors, reading
memaos from the advisors, and discussing these mangrsups. In the video, the advisors model
the use of facts and logic to back up their opigidrhe advisor memos are distributed so that
each student within a group of three or four hageao from a different advisor. While the
students do not have to agree with their advisay tire asked to explain his or her point of view
to their group. Thus, students practice articutpthrese often-clashing opinions to each other.

Each student identifies which point of view besetsehis or her goals, and votes online.
Note that this vote is only step three of seveneinaking a decision, the student views another
video of the advisors reacting to the decision.niNdter what the students decide, some advisors
are pleased and others are disappointed. All disttiesramifications of the decision. This mimics
a realistic scenario in which decisions have conseges, some of them social (pleasing or
disappointing other people). Next, students vieWqgsults, in the form of pie charts broken
down by region, showing how other students acttesdJnited States and beyond voted on the
issue. Finally, students have the opportunity @age in more activities related to the topic.
These include drawing or analyzing a political eart or participating in a discussion board with

other students who completed the activities orstrae topic.



How doesDecisions Decisions Onlireccommodate for its learners, students in grades
5-107 This is a diverse population; however, sossaraptions do seem to have been made. For
one thing, students have Internet access in thessi@om (or a computer lab in which their class
is meeting) and must know how to use a mouse artaévser. In most cases, students move
through the site in linear fashion and the navigsl “next step” is obvious, but in a few cases,
students have to know to hit the back button orbtiogvser to get back to where they need to go.
High speed Internet access is a plus, since tleosithke a long time to download.

Although the site is accessible to English-speakingents with Internet access
throughout the world, some of the content is sjieadlff American—the most blatant example of
this being the topic “political parties,” whichli@sed on the American political system. However,
it is evident from the discussion board that a $émdents from outside the United States have
used the site to learn about, for example, the Agaeipolitical system, and their perspectives on
the discussion board are likely to provide valugdg@espective to American students.

The topics on the site are presented in a wayatitemnpts to make them as relevant as
possible to students in this age group. For exampkie topic “Internet Censorship,” the group
of advisors includes a student who is concernetktigause of Internet filters in her school would
deny students the opportunity to learn how to stee® evaluate content in the “real world.” The
discussion board for this topic shows that studdatfeel strongly about it, at least after having
completed the activities. In addition, the “DisdossTips” in the “Teachers Guide” say that
teachers should “Feel free to critique the waysttenario mirrors reality with your students.”

Decisions Decisions Onlingses a variety of techniques to make complex gssue
“digestible” to students in a short period of tiMi&e questions that students consider in each
topic are specific applications, (or cases) thabéthem to experience the issues in context. The
use of video gives students a sense that the waojpinions belong to actual people with
personalities. These people communicate theiud#g both verbally and nonverbally, with facial
expressions and gestures. Students also get acfanbg, for example, a parent might be for
Internet filters, while a student might be oppogethem. The videos and advisor memos focus
on just a few main points related to each topid, hiese points are repeated in different formats
(verbal and written) so that students are likelyeimember them.

The choice to use multimedia (video and text) grapriate for this diverse group,
because it appeals to different modality preferentae variety or ways in which students
process information about the topics—gatheringrmftdion from the various sources,

synthesizing advisor memos into main points to &ixpio other classmates, debating and voting



on issues, taking a quiz, and drawing and analyzoligical cartoons, accommodate for different
learning styles.

How well doeDecisions Decisions Onlimmeet the stated objectives? The first
objective, “practice and build critical thinkingik&,” seems to be well-supported. Students are
scaffolded in their analysis of the various poiritsiew by the five-step process, and critical
analysis of each advisor’s point of view is modddgdhe other advisors, who often criticize or
comment on each other’s statements. The advisattseovideo and in the memos use logic and
facts to back up their statements, setting an elafopstudents to do the same.

Regarding the objective “connect current event Wity concepts in social studies &

science,” thecisions Decisions Onlingdaims that these concepts are

* Interpreting statistics

» Consulting primary sources

» Separating fact from opinion
Although at least one topic (“Gun Control”) incligdgtatistics to be analyzed, not all of the topics
have this. The teacher would have to hunt for &tthyat includes statistics. While the videos and
advisor memos simulate primary sources in onceesegdents learning to consult primary
sources would ordinarily have to learn where td fimlem and how to determine their
authenticity, topics not relevant to these less8eparating fact from opinion is a relevant skill
here, although it is not emphasized in any of thdent activities or the “Teacher’s Guide.”
Therefore, this objective seems to have been aaliedthe fact to justify the use of these lessons
in the classroom. The objective could be bettepsettpd by suggesting commonly-available
primary sources to be used to supplement the adviemos (for example, the Bill of Rights).
Students could be assigned to find the primarycasuin the library and analyze their points of
view. Alternatively, authentic primary sources abbk included on the website itself.

The last objective, “participate in meaningful glamom discussions,” is supported by the
site. As explained above, debate is modeled omitle® by the advisors, and, before making
their final decisions, students summarize theirigae’ points of view to other students and
debate among themselves about how to vote. Thelgued provided to teachers help them keep
the discussions on track and deal with inappropigatunproductive behavior. Although clearly
different from classroom discussion, the discusbioard gives some idea of the nature of student
comments. On the discussion board, students’ utectsf and logic to back up their opinions is
uneven. Some give supporting information while calemply state their opinions. The general

level of discussion could be improved if teacheesition the discussion board and asked



guestions that challenged students to support sketiements, so it is likely that this is also
necessary in the classroom.

Overall,Decisions Decisions Onlingupports its goal of teaching current event topius
promoting decision-making skills. The social asp#aecision-making is emphasized through
the use of video, classroom discussion, and thieediscussion board. This topics are presented
through specific cases, and the issues are narrdexed to a few main points, which makes them

accessible, though it also risks oversimplification
C. A Pollution Solution (Multimedia Software/CD-RPM

A Pollution Solutioris a multimedia environment created by Janet Maimér Zydney,

a doctoral student in the Educational Communicagioth Technology program at New York
University. Its intended use i§'§rade advanced science class. Although some afiftent is
still incomplete and some features are not yey fuihctional, a preliminary version of the
software demonstrates all of the intended feataneishas been tested with students.

Like Decisions Decisions Onliné Pollution Solutiorasks students to consider multiple
points of view on an issue—in this case, indusp@lution—and then come up with their own
solutions to a problem. The viewpoints presentefl Rollution Solutionas well as the tasks to
be completed, are much more complex and authdmaitthose iDecisions Decisions Online
therefore, it is unlikely that students will be elbtd completé\ Pollution Solutiorwithin a single
class period. A Pollution Solution is designedItova students to work in groups, which may be
helpful given the level of complexity.

The goals and objectives AfPollution Solutionas reported by its designer, are as

follows:
Goal 1: Students will gain exposure to the compiesiof solving environmental issues.

Objective 1.1: To understand the legal, ecologmatjological, economical,

biological, and engineering perspectives of envitental issues.

Objective 1.2: To learn that there are multiplerapphes to solving real-world

problems and that there is not one "right" answer.



Goal 2: Students will improve their problem-solviaugd research skills by working

through various cases for a fictitious client.

Objective 2.1: To improve problem-solving skills bgcking up their

recommendations with facts.

Objective 2.3: To solve cases by using their gkiraywledge and reasoning from

previous cases.

Objective 2.4: To develop a hypothesis and testalislity through research.

Goal 3: Students will gain an understanding of besss and the corporate environment.

After signing in, the student receives notice ti@abr she has been accepted as an intern
at the fictitious environmental consulting firm,rfdro Consulting.” The “boss,” who appears on
video, welcomes the student and explains the stisdmsk: to recommend a course of action for
a client, Energy One, a utility company that isngesued by the Justice Department on behalf of
the Environmental Protection Agency for violatimg tClean Air Act. The boss shows the student
a video overview about acid rain, and then studemtstheir attention away from the computer
to discuss the problem among themselves.

Next, students meets with Eric Cartman, VP of Satdsnergy One (also on video), who
further clarifies the problem his company is faciBgcause of some maodifications the company
recently made to its equipment, the EPA claims, tlvader the Clean Air Act, it should be held to
higher standards regarding pollutants. The compafiged for every day it is considered
noncompliant. Its public image is tarnished, asdsibck prices are suffering. The options: fight
the lawsuit, incurring large legal fees, or settith the EPA and bring the plant up to code. Eric
Cartman requests a report stating the intern’sestggns about these options and about how to
improve the company’s public image. Then the cteasses to discuss the ethical and legal issues
presented.

After the discussion, the boss gives a short exgpbian of effective note-taking strategy
(as modeled during the meeting with Eric Cartmant) student interns are shown to their office,
where materials are provided to help in the gatigeoif facts and the writing of the report. The

materials available for the student’s use fall iticee categories:



» Help features—a phone help system provides spexifigestions on how to proceed
based on the student’s current level of progredseamail provides an assignment and
deadlines.

* Resources—Videotaped expert interviews presenyseslof the problem from the
points of view of a lawyer, an engineer, an envinental scientist, and an economist. An
annual report provides background information andiient, and “Notebooks” provide
Internet links to outside resources on law andtipslieconomics, technologies,
environmental science, and relevant terms. Thess@sa notepad that students can use
to take notes on these resources.

» Procedural Guide—The “research notebook” scafftidsprocess, starting with students’
notes, of defining the problem, analyzing the dartal writing a final report. This process
is broken down step-by-step so that the learnefaars on one task at a time. Because
this process is a particular area of interesttédanore details on each step:

0 Notes: any notes student took from various sources
0 Research plan:
= Problem—What issues is your client trying to solVéf?at are your
client’s objectives and goals? How do your clieigigls relate to the
acid rain problem?
» Hypothesis—ideas (compare w/ experts)
» Plan—what info do you need
= Resources—which will you consult?
0 Analysis: Comparative analysis chart—Ilist alterviegi (as explained by experts)
with pros and cons
o Final report: “Write your recommendation for howstave the problem ...
include a description of the problem, a recommersidgtion, your rationales for
choosing your solution, an analysis, plan for impatation, and a plan for

evaluation.”

The student may examine the materials as needadyiorder, but must complete the
first three steps of the research notebook befdoengting the final report. Already we see a
complexity beyond that iDecisions Decisions Onlingvhich showed the advisor videos and
memos in a specific order and summarized each pbwiew with a few bullet points. 1A
Pollution Solution although the problem is fictional, the experts i@al and are able to give

authentic professional advice. Also, their intereghe decision is less obvious; they are experts



giving advice, not, for example, constituents vathtake in the town’s school Internet filtering
policy. The experts ik Pollution Solutiordo not argue directly with each other, nor do they
necessarily, address the same concerns. Thus wookds left for the student to decide what to
do with the advice.

The target learners fét Pollution Solutiorare somewhat more specific group than those
for Decisions Decisions Onlin@hey are in 8 grade—near the middle of the age range for
Decisions Decisions Onlireand are in an advanced science class. This meantheir skill
level in science, and perhaps their interest lasedell, is higher than that of their peers.
Therefore, it is probably appropriate for the visi@d some of the experts to be more technical,
explaining, for example, two smokestack filteriygtems and their pros and cons.

Like Decisions Decisions Onliné Pollution Solutiorheightens student interest and
learning by using video to simulate a social enwinent—in this case, an office. In order to make
this environment even more effectivePollution Solutiorcould include a final message of
thanks from the client and the boss.

In general A Pollution Solutiorscaffolds the learner less thBecisions Decisions
Online When this CD-ROM was tested with students thenphmlp system and office tour were
not yet available, and students had some troubtknfy information. (The office tour is meant to
give an overview of what is where and the phonp bgstem gives advice based on where the
student is within the process). But even with tHes¢ures, students have to decide what
materials to view when—an authentic, self-dired¢tesk. This can be comparedDecisions
Decisions Onlinewhich reduced the cognitive load associated thighprocess of making the
decision by forcing the student to view resources particular order.

How doesA Pollution Solutiommeet its goals and objectives? The task givehdo t
student interns certainly exposes them to the cexitps of solving environmental issues.
Through the expert interviews, they are exposetkgal, ecological, sociological, economical,
biological, and engineering perspectives of envirental issues, and in order to complete their
research notebooks, they must understand eachepéx&p Likewise, through the client’s
presentation of the various options, through theeedinterviews, and especially through
exposure to other classmates’ solutions to the saotdem, students learn that there are multiple
approaches to solving real-world problems andttiere is not one "right" answer.

Second is the goal of improving student problemisg and research skills through
work for the fictitious client. Students are giviactual resources and are forced to back up their
recommendations with facts. “Objective 2.3: To satases by using their prior knowledge and

reasoning from previous cases,” is unclear sinegethre no previous cases in this program.



Finally, the students gain an understanding ofnmss and the corporate environment by
being exposed to a client and a boss, as well asosiand other office documents. The use of
video enhances the social aspect of the workpkicee the boss and client treat the student
intern in a professional manner, and their toneappkarance are appropriate to a real
workplace. Also, the level of trust and respon#ipijiven to the student by the boss reflects the
responsibility of a real world job and the usel® boss as a helper (through e-mail and the

phone) encourages students to think of the boasw@sntor, not as a scary authority figure.

D. Various Media Literacy Lesson Plans

Many lesson plans and activities are now availabléhe Internet and elsewhere to teach
media literacy. Because no one stood out as bairtgplarly similar toMedia Literacy
Workshopn age group, medium, or objectives, | lookedvithat seemed to be common methods

used to teach this topic.

Analysis of media examples—how is text, image, esed to create propaganda or to persuade?

» Project Look Sharghttp://www.ithaca.edu/lookshadp@a media literacy initiative based

at Ithaca College, recommends (for high schoolesttg) analyzing “slang terms and
implied messages of verbal content in the media’aso following current events to
“‘compare the nature of coverage, implications aldtgrent cultures and countries.”

* The “Research Help and Instruction” section of vitetf®r the Library at CSU Monterey

Bay (http://library.csumb.edu/instruction/icmodules/tfparsuade.htmilincludes a

section on “How Media Persuade: Verbally and VisuaHere, political cartoons are
displayed and the user answers multiple choicetipussabout the symbolism of specific

images within the cartoons and the cartoons’ ovaraksages.

Student production of media
A New York TimeBaily Lesson Plan for October 17, 2001, “Spreadiveg\Word:
Analyzing the Use of Propaganda in the War Agal®estorism”

(http://www.nytimes.com/learning/teachers/lesson312@1 7wednesday.html?searchpv=

learning_lessonshas students (grades 6—12) create their owrpgganda” collages

benefiting a cause and damaging an opposing cause.



A high school social studies teacher | corresponddusaid “I ... have an assignment
with my honors kids where we readnemagazine and make connections between the
past and the present and have extended class slmtsi$

Project Look Sharpecommends (for high school students) “write opirpeeces about
different media issues (media effects, governmegilation, etc.).”

You Be the Editgra lesson plan for grades 8-12 created by.timelon Free Presgjives
students scenarios in which they, in the role dbedf the newspaper, must decide how
candid to be in news stories.

As part of the New Mexico Media Literacy Projectigh school teacher posted a lesson

plan (ttp://lessons.ctaponline.org/~bchavarihéat teaches students to identify

misleading information in advertising by havingrhereate “counter-ads,” showing the

negative aspects of a product such as cigarettiesioiood.

Identifying bias

Project Look Sharpecommends that students ask six questions ahguhadia
message:
1. Who is “speaking” and what is their purpose? (Whadpced or sponsored the
message?)
Who is the target audience, and how is the mesgagsfically tailored to them?
What techniques are used to attract attention?
What values and lifestyles are promoted? (Whabmrunicated as good to be,
or have, or do? What is not good to be, or havdp@)
5. What is implied without being specifically statex$ecially about the credibility
of the message)?

6. What is left our of this message that might be irtgoat to know?

Clarification of personal ethics regarding bias pngpaganda

The ANew York TimeBaily Lesson Plan for October 17, 2001 has stugesad an
article about leaflets that were dropped from pdainéo Afghanistan during the “war
against terrorism” and discuss the reasons foreéimds of using propaganda in wartime.
“How Media Persuade: Verbally and Visually” discessind asks the learner to
distinguish between bias, prejudice, racism, amgjism. Through explanations and

examples, students learn that, while “everyoneblieses or preferences,” “Biases can



grow into prejudices,” and “prejudices can growinhbridles hatred for a group based

on ethnicity.”

PROJECT DEVELOPMENT PLAN & CALENDAR

Phase I: Proposal: Problem Research and Analysipleted September 27
Phase II: Instructional Design: Problem Solution
Identify and study theories of learning and indfiarg and October 4

associated instructional methods, relevant to theomes of the
Proposal phase.

Identify and study the medium of delivery platfotobe used,
including its characteristics, attributes, and afémces, relevant October 11
to the outcomes of the Proposal phase.

Consider the interaction of the instructional melheelected October 11
and the characteristics, attributes, and affordaotéhe mediumn
or platform selected, relevant to the outcome$efRroposal
phase

Decide on and describe the instructional designhemproposed| October 18
program, relevant both to the outcomes of the Pralgshase
and to the studies above (Phase Il completed).

Phase IlI: Scriptwriting, Flowcharting, and Pre-gwotion Management

Scriptwriting, Flowcharting October 25

Pre-production Management (Phase Il completed) November 8
Phase IV: Production, Programming, Post-productaon, Management

Production, Programming; Management December 6

Post-Production; Management December 13

Supporting & Supplementary Materials (Phase |V cletegl) December 13 or 20




Phase Il: Problem Solution

ANNOTATED BIBLIOGRAPHY

A. Learning Theories

Bransford, J. D., et al. (1990). Anchored instrmgctiVWWhy we need it and how technology can
help. In D. Nix & R. Spiro (Eds.)Cognition, Education and Multimedi#illsdale, NJ:
Lawrence Erlbaum Associates.

Bransford et al. make a case for the use of proflased instruction based on the idea
that competence-related knowledge is stored agdition-action pairs,” like the if/then
statements of computer programming or the “cordiialtegies” of Collins, Brown, &
Newman. From this perspective, problem-based iotitmu teaches not only skill or
information (the “action”) but its practical apmitton (“the condition”). Anchored
instruction is a form of problem-based learning gituates problems within a larger
context—often a narrative that involves multipleflems or multiple steps to solving
a problem—that encourages students to see knowbsdganeans to the larger end of
problem-solving. The study cited in the article gested that anchored instruction
supported skills transfer. The use of the “sch@wspaper” scenario that frames the
entire activity ofMedia Literacy Workshofs an example of anchored instruction (and
also problem-based learning). The entire instruetioinit takes place within that
scenario, and, in that sense, the whole CD is@aaauthentic task given to the
learner.

Collins, A., Brown, J. S., & Newman, S. E. (1988pgnitive apprenticeship: Teaching the

crafts of reading, writing, and mathematics. IBLResnick (Ed.)Knowing, Learning,

and Instruction: Essays in Honor of Robert Glagar. 453-494). Hillsdale, NJ: Lawrence

Erlbaum Associates.
Cognitive apprenticeship applies some charactesisti traditional apprenticeship—
expert guidance, immersion in a task’s culturedged shifting of more and more
responsibility for a task to the learner—to thectéag of cognitive and metacognitive
skills. Although cognitive apprenticeship can bedito teach all types of knowledge, it
teaches domain knowledge and heuristic strategfigské of the trade”) in the context
of problem solving (i.e., learning $ituated, and places particular emphasis on control
strategies (monitoring, diagnostic, and remediaticegnitive skills) and learning
strategies (procedures for learning). A cognitigpranticeship “expert” will first
model the task to be taught, making his or heramiag explicit for the learner
(providing a conceptual map) by “thinking out IoU@ihe “expert” will then “fade”
slowly, coaching the student only as much as nacgsghile the student takes over
more and more responsibility for performing the&taSognitive apprenticeship takes
place inMedia Literacy Workshowith the use of leading questions that prompt the
learner to consider certain aspects of the medianpies. This is a form of modeling
that can fade as the learner finds he or she rgelomeeds to access the additional
scaffolding provided with he or she clicks on tide'as” button.

Spiro, R. J., & Jehng, J. C. (1990). Cognitive ifblity and hypertext: Theory and technology
for the nonlinear and multidimensional traversat@fmplex subject matter. In D. Nix & R.
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Spiro (Eds.)Cognition, Education and Multimedia: Exploring Idei High Technology,

Hillsdale, NJ: Lawrence Erlbaum.
As a learner moves out of the novice phase, comenany domains becomes so
irregular in its application that techniques sushiate memaorization of facts and rules
cannot possibly cover all situations in which tm@wledge may have to be applied.
With KANE, Spiro & Jehng offer an example of thegddive Flexibility Hypertext
Approach as a more appropriate method for leasteithe intermediate stage of
advanced knowledge acquisition,” in “ill-structugk@mains.” KANE exposes learners
to a large number of (mini-)cases that illustradeipular themes in the filr@itizen
Kane creating “variability of instantiation.” Studergse both the similarities and the
subtle differences in how each “mini-case” illugtsathe theme, and therefore gain a
rich understanding of the theme that can be apphiegtw instances. Furthermore,
KANE is what Spiro and Jehng call a “criss-crosisediscape”; it is structured in such
a way that each unit of instruction (“mini-case™ggion”) can “be revisited from a
variety of vantage points, each perspective higliligy aspects of the region in a
somewhat different way than the other perspectividgs does justice to the
complexity of connections that is inherent in d&sttuctured domain and avoids the
reductive approach of compartmentalizing the cdn@acause it allows for “random-
access instruction,” in this case the spontanesamting of short segments of video,
the videodisk as a medium enables Spiro & Jehimgtsuctional methods in a way that
traditional video, for example, would not. Althouljtedia Literacy Workshofs not an
example of cognitive flexibility hypertext per sedoes implement aspects of cognitive
flexibility theory. In fact, cognitive flexibilityis at the heart of the instructional goal.
Media literacy requires the “the ability to sporgansly restructure one’s knowledge,
in many ways, in adaptive response to radicallyngivgy situational demands—new
events and the media reports of them being thecalig changing situational
demands.” Like a cognitive flexibility hypertedledia Literacy Workshopresents
multiple interpretive frameworks that could eachused to explain the whole and
attempts to teach that one can gain a deeper daddnsg through knowledge and
careful consideration of multiple interpretations.

B. Media Literacy Theory and Methods

Alverman, D. E. & M. C. Hagood. Critical media litgey: Research, theory, and practice in
“new times."The Journal of Educational Research(®3 193-205, January/February
2000. Retrieved October 4, 2002 from the World Wideb:
http://vweb.hwhttp://vweb.hwwilsonweb.com/.com/

Alverman and Hagood believe that the traditionag¢durse of school,” which
emphasizes binaries—popular culture versus canlaitand literature, acceptable
versus unacceptable behavior, school versus homd,varsus body, and reason
versus emotion—must be overcome in order to suftdgsmcorporate media literacy
into the curriculum. They strongly advocate the ofsgopular culture to develop
critical media literacy skills in adolescents besmusing popular culture helps students
transfer their skills to their everyday lives. Hoxee the article cautions educators to
use popular culture in a way that allows studemtsontinue to feel pleasure from it,
even while analyzing it critically. Rather thantjgsving a standard definition of media
literacy, Alverman and Hagood discuss the diffexgaiys media literacy can be
defined from the different theoretical perspectivasgtural studies, postmodernism,
feminism, etc. The article emphasizes the conceptidience and the ways in which
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audience members bring their own identities, inicigdbut not limited to gender, race,
and social class, into their construction of megnin

Covington, W. G., Jr. Media literacy—an integrattpa a liberal educatiorinternational

Journal of Instructional Media, 44): 37-42, 1997. Retrieved October 4, 2002 froen th

World Wide Web:

http://vweb.hwwilsonweb.com/
Covington begins with the “mere pervasiveness efttedia” as a justification for
teaching media literacy. The media are a “publouece” from which we get our
information about the world around us, but the ltemogical success” of the modern
media, as opposed to, for example, the printinggranakes them appear all-
powerful.” Covington seems to imply that becauseynaonsumers of media do not
understand the technology behind them they invesirtedia with too much authority.
The article goes on to discuss specific aspediseofnedia that should be considered as
part of a process of demystification. These inclideways that a medium’s attributes
influence its message, the systematic constramderuwwhich media offerings are
produced (i.e. financial, social, political press); and the fact that media use symbols
to represent actual experience—and that these dgrobo be perceived differently by
different people. Covington concludes that theeetao ways to integrate media
literacy into the curriculum: through specific cees on media literacy or through
incorporation of media literacy across the curricol

Hoffmann, G. Media literacy studitc., 52): 165-171, summer 1999. Retrieved October 3,

2002 from the World Wide Web:

http:/ivweb.hwwilsonweb.com/
Through use of pre- and posttests, Hoffmann tasie@ffectiveness of the exercises in
his bookMapping the Medigsee the next bibliography entry below) with mald|
school and high school students. Hoffmann found tham the pretest to the posttest,
there was an increase in the students’ abilitgémiify values commonly used by
media people to decide what to report in the nétraégliness, prominence or
celebrity, conflict, proximity, unusual, etc.”).#lents also became increasingly aware
of the process of creating media and told resessthey would look at media sources
with more scrutiny in the future. Hoffmann alsoleoted general information about the
media use of students in this age group and folatctihey watch an average of 4-6
hours of television per day, do not read many neywsys, and, when reading
magazines, read primarily “target-marketed periadidirected at youth audiences.”

Hoffmann, G., with P. D. Johnston. Selections fidapping the MediaEtc., 54:394-405,
winter 1997-1998. Retrieved October 4, 2002 froen\World Wide Web:
http://vweb.hwwilsonweb.com/

Hoffmann’s bookMapping the Mediaprovides suggestions and lesson plans meant to
help integrate media literacy and critical thinkingp existing curricula. It is, in part,

the result of the author’s work developing medieréicy courses for education students
and teachers of middle school and high school. Hafin believes adolescence is the
most important time “for the introduction of medii@racy and a general semantics
approach to critical thinking.” Hoffmann claimsdbare several “basic premises” with
others working in this area: “Media messages anstcactions”; “Meanings of media
messages are negotiates between the producer asuhoer of these messages”; Media
present values and ideologies in their messagad’;edia are businesses with
commercial concerns.” Hoffmann also points out th#ernet communication, the
growth of cable TV and other technological advahbase given students access to
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more information than ever. With this comes aneased number of choices for them
to make about media and therefore increased needddia literacy skills.

Kubey, R. Media literacy: Required reading for #1& century.High School Magazine (8):
29-33, April 2000. Retrieved October 3, 2002 fréva YWorld Wide Web:
http://vweb.hwwilsonweb.com/

This article focuses on the need for media liteaycation in the United States as
preparation for participation in the political pess (i.e. voting). Almost all of the
information citizens receive regarding candidates olitical issues comes through
the media. Therefore, it is crucial that studemtsaught to evaluate critically
information in the media. Although media educai®im the curricula in “at least 48"
states, Kubey points out that this does not meesetlourricular standards are being
met. The article recommends having students cteateown media stories for an
audience of their peers or their communities.

McBrien, J. L. New texts, new tools: An argumentri@edia literacyEducational Leadership,
57(2): 76—79, October 1999. Retrieved October 3, 2682 the World Wide Web:
http://ivweb.hwwilsonweb.com/

McBrien discusses why and how media literacy shbeltaught in schools, focusing
on high school- and early-college-age students aftige’s argument for teaching
media literacy is, essentially, that “the studehbvis safest from unsavory messages is
the student who is educated about them and cassaasd evaluate the messages him-
or herself.” McBrien advocates media education itheltiddes four major concepts: 1)
“All media are constructed”; 2) “Media... have a posp..., they also have a point of
view”; 3) “Different people will interpret media rasages differently”; and 4) “The
forms of media contribute to their meaning.” Fadieing these concepts, McBrien
recommends a five step process: 1) Examine théofital and contemporary
backgrounds of a particular medium...” to “clarifyetheasons for the medium’s
existence”; 2) Recognize the tools used to crdegertedia product (which helps
students “distance themselves from the “suspertdidisbelief”); 3) Recognize the
techniques used to make the media product (i.e.thewools are used); 4) Evaluate
the media messages vis a vis students’ own vadmestions, and beliefs; and 5)
Produce original media products.

Minkel, W. Media literacy—part of the curriculun$thool Library Journal, 4&): 31, April
2002. Retrieved October 3, 2002 from the World Wideb:
http://vweb.hwwilsonweb.com/

Perhaps because of its more centralized educat&tars, Canada has been able to
integrate media literacy into curricula far morecgly than the United States. Minkel
discusses what has been done in Canada to pronediia fiteracy education. In
addition, the article emphasizes the importanaendierstanding the creative process of
creating media products. Anne Taylor, co-direcfahe Canadian nonprofit
organization Media Awareness Network, is quotedllaws: “When students learn
about the creative process...they’ll be more likelydspect the work of others, and
plagiarize less.... It's not about answers, it's akasking the right questions.”

Schwarz, G. Renewing teaching through media literddappa Delta Pi Record, 3T): 8-12,
fall 2000. Retrieved October 4, 2002 from the Woklidle Web:
http://lvweb.hwwilsonweb.com/

The primary purpose of this article seems to hgetsuade teachers to add media
literacy activities to their curricula. This, theiele claims, will both benefit students
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and “revitalize” teachers. Most relevant to my msgs are the article’s discussions of
“student needs” and “curriculum applications.” Selnzvclaims that media literacy
benefits students because it includes “hands-oarexgial learning,” “is consistent
with learning-styles research,” “fosters collabomiearning,” “has been successful in
appealing to at-risk students,” “fosters employrmapyortunities,” and “connects the
curriculum of the classroom to the curriculum af tiving room.” | agree with
Schwarz that media literacy curricula have the miideto do these things; however, a
particular media literacy activity will necessardgcomplish all of them. Schwarz
outlines the types of activities that may be usel@ach media literacy: “deconstruct or
analyze news stories on TV, compare stories frortipfelsources, locate political
advertisements, question the quality of informatiothe Internet...create their own
media and share their viewpoints.”

C. Teaching with Hypertext Media (including Intera@d Multimedia Software)

Balcytiene, A. (1999). Exploring individual processof knowledge construction with
hypertext.Instructional Science27, 303—-328. Retrieved December 5, 2001 from thddVo
Wide Web:
http://www.wkap.nl/journal

This article reports on a study of Finnish univigrstudents’ use of an educational
hypertext. Information was gathered through pret post-tests on the content,
videotapes of students using the hypertext, rengedof their on-screen activities, and
interviews with the students. Balcytiene points thiatt the benefits of hypertext
learning—that it individualizes the learning proeesd allows students to direct their
own learning, thereby fostering critical thinking-egend on learners’ abilities to set
their own learning goals and monitor their own pesg. The study found that some
students (termed “self-regulated” learners) weite tbdo this whereas others (termed
“cue-dependent” learners) looked for guidance ftbenhypertext, often pursuing
answers to specific “guiding questions” posed leyhiipertext and missing larger
points about the content as a whole and its streickor these cue-dependent learners,
Balcytiene points out, it is necessary to incluateoductory information “clarifying the
purposes of reading, activating background knowdedgd, especially, inducing
students to use the structure of the hypertextitdegthe respective reading.” When
using guiding questions, however, Balcytiene pomtisthat the hypertext should not
allow students to simply seek out the answersdajtiestions without having to
employ metacognitive skills. In other words, gugliuestions should be part of a
larger problem-solving task that requires studemesssess what additional knowledge
they need to acquire.

Bos, N. (2000). High school students’ critical exatlon of scientific resources on the World
Wide Web.Journal of Science Education and Technolog®),9161-173. Retrieved
October 16, 2002 from the World Wide Web:
http://www.wkap.nl/journal

Bos studied an activity in which eleventh-gradesce students evaluated websites on
a particular topic and then wrote reviews of thésites. The student reviews were, in
turn, “published” on the Internet. Likdedia Literacy Workshaqghis activity included
both critical evaluation of sources and studentipation. Further, likéMedia Literacy
Workshop this activity required students to form their opgrspectives on the topic
based on their analyses of the sources. The médetioal evaluation used in this
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activity consists of four parts: “summarizationcoitent, evaluation of credibility,
evaluation of organization, and evaluation of ussedia.” This paper focuses mainly
on the first two parts. Through analysis of studentews, Bos determined that
students were, in most cases, capable of summatizénsources. However, they were
rarely able to identify bias in a source. Bos plagés that this “points to the need to
clarify what is meant by bias.... Instead of beinkealsto look for ‘bias’, a term with
negative connotations, students should be askednsider the ‘point of view'.”

Bos, N. (2001). Giving back to the web: Sociakfilhg of world wide web resources in high
school sciencelournal of Science Education and Technology1),B-15. Retrieved
December 5, 2001 from the World Wide Web:

http://www.wkap.nl/journal
This article deals with the same study as the B@® Zrticle (see above), this time
examining student reviews to determine studentiitaln evaluate websites’
organization and use of media. Bos reports thatriting reviews of websites, students
became aware of their organizational structureshamdthese structures contributes to
the students’ “sense-making” process. Bos alsoddhat, by thinking about how
different types of media were used to represennimgastudents became more aware
of how they perceived information in the media. Boses the developmental
importance of “the ability to recognize and cooedenself and other perspectives.” His
term “social filtering” refers to the process ofesging resources from the vast
selection available on the Internet and, in the @dghis student project, creating
original reviews to frame the sources in a critmahtext.

Lenhart, A., et al. The Internet and educationdkigs of the Pew Internet & American Life
Project. Embargoed for release September 1, 20€itieRed October 11, 2002 from the
World Wide Web:
http://lwww.pewinternet.org/

This study examined educational use of the Inteaineing American teenagers (ages
12-17). At the time of the study, 98% of Americarblic schools had some kind of
Internet access, and 70% of classrooms had Inteomeections. This is significant in
the decision about whether or not to include adinks$ to websites iMedia Literacy
Workshop(the first version did not). Of most concern to wes how teenagers get
information from online sources. According to thedy, 94% of teenagers who have
Internet access use the Internet for school relseand 71% of online teens reported
relying primarily on Internet sources for theirtlagy report. Also of interest is the fact
that 17% of “online teens” have created a Web gaga school project. This means
that while some teens have experience with multimedkation, many others might
not.

Lenhart, A. et al. Teenage life online: The ris¢haf instant-message generation and the
Internet’s impact on friendships and family relasoPew Internet & American Life
Project. Embargoes for release June 20, 2001.eRettiOctober 11, 2002 from the World
Wide Web:
http://www.pewinternet.org/

In addition to collecting statistical informatiobaut how teenagers (ages 12-17) use
the Internet, this study used a threaded bullaiard to gather further insights from 21
teenagers on their Internet use. The study shaattg¢bnagers rely on the Internet for
information: 68% of “online teens” have searchednews online. On the bulletin
board, teenagers were asked how they know whichrEtion on the Internet to trust,
and many reported using a :gut sense” or “I knowhien | see it” rule. Some check
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with other websites or books to confirm informatidie study reports that “Many
teens are fairly skeptical of the information tlsey on Web sites because they are
aware of how easy it is to publish online.” Thiggests that student production is key
to teaching media literacy.

INTERACTION OF INSTRUCTIONAL METHODS AND M EDIUM

Media Literacy Workshowill be a multimedia environment that will incor@oe video,
text, and image. Although the program will be binilMacromedia Director and delivered via
CD-ROM, extensive use will also be made of thertrgé This multimedia approach is key to
achieving the goal and objectiveshMédia Literacy Workshggsince students should be able to
practice their media literacy skills on a reasopaliverse sample of media sources that is
representative of the sources they use to getrireion inside and outside of the classroom.
Because the Pew studies (see annotated bibliograpbye) show that the Internet is a very
significant source of information for teenagerss itmportant that websites are included among
the media sources to be analyzed.

The program will use a variety of instructional retslin a variety of ways. Sources on
three constructivist models—anchored instructi@gnitive apprenticeship, and cognitive
flexibility—are included in the annotated biblioghey above with explanations of how they
apply toMedia Literacy WorkshaopOf these, only one, cognitive flexibility, is datly tied to
specific attributes of the medium. Cognitive flgktp depends on the use of a medium that can
spontaneously restructure and display contentspaiese to the user’s needs. Altholdddia
Literacy Workshojfis not a true cognitive flexibility hypertext, thect that it is built with a
computer-based medium, as opposed to a more linedium such as video, allows the user to
move from one source to another almost instanilgaing so the learner also moves from one
interpretation of the issue to another.

Although anchored instruction and cognitive appoeship do not specify a particular
medium or particular media attributes, the featwfddedia Literacy Workshothat implement
these models are facilitated by the use of comghaeed, interactive multimedia. For example,
the “anchor” for the student’s task, an assignnfremh the editor of an electronic newspaper,
can be presented as video so that the scenaricdeelike. Scaffolding can be made flexible
through the use of this interactive medium so thatstudent can choose when to seek help. An
example of this are the “sub-questions” that gtigeuser in answering questions about the

media examples but that the student can choosewoor not to view.
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The chart on the following page breaks down thenitivg tasks associated with each of
Media Literacy Workshdg objectives and specifies the media attributesssary for

completing these tasks, and the features implerdaattacilitate completion of the tasks.
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L earning Objective

Cognitive Task

Media Attributes

Feature Implemented

understand information in the
media;

background issues

activate related knowledge, ac
appropriate schema where new
information can be placed

cadility to provide information on a

particular issue; flexibility so the
learner can access more or less
background information
depending on prior knowledge

links to websites containing
pertinent information as well as &
general search engine

vocabulary—people, places,
terms

identify unfamiliar words; access
definitions

some way to remind students to
check for unfamiliar words;
searchable dictionary

link to online dictionary, question
that prompts students to look up
unfamiliar terms

identify the points of view and ho
they affect presentation:

w

n}

source identify characteristics of the ability to search for information onlinks to websites containing
source based on verbal and a particular organization, pertinent information as well as &
nonverbal clues publication, or individual general search engine

point of view examine how characteristics of | display of audio, video, visual, anddisplay of media examples in one
source might lead to certain text examples; feature for window; student questions and
opinions or concerns evident in theuestioning student and receiving responses in another
message (non-multiple choice) responses

comparison compare sources to see how poinisual and text representations of Venn diagram with a circle for

of view are similar and different

similarities and differences that tk
student can control

neach of two sources; spaces for
student to type in either circle or
the intersection

identify and understand techniqu
for using media to persuade:
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what is there

identify specific examples of
words, phrases, images, etc. that
have strong emotional impact.

display of audio, video, visual, an
text examples; feature for
guestioning student and receivin
(non-multiple choice) responses

n}

ddisplay of media examples in one
window; student questions and
j responses in another

what is left out

identify relevant information that
is “left out” and speculate as to
why it has been left out or what
effect its omission has

display of audio, video, visual, an
text examples; feature for
guestioning student and receivin
(non-multiple choice) responses

n}

ddisplay of media examples in one
window; student questions and
j responses in another

use media sources, picking and

choosing among the information
presented, to help form a person
schema related to the issues and
events discussed:

summarize facts about issue

recall and syntheactadl
information from various sources
about the issue

ability to record student writing
about sources; ability to display
sources and student notes at the
student’s request

navigation that allows users to
view any part of program at any
time; structured writing space for
students with final article saved t
hard drive

describe points of view

identify and summarize two
sources representing different
points of view on the issue

same as above

navigation that allows users to
view any part of program at any
time; structured writing space for
students with final article saved t
hard drive

personal reaction

develop and express a persong
interpretation (schema) related tg
the issue

Alsame as above

structured writing space for
students with final article saved t
hard drive
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INSTRUCTIONAL DESIGN SOLUTION

The content oMedia Literacy Workshopomes from the media sources, from the
processes modeled by the CD, and from the studieitdérself. The media sources—
approximately ten websites, cartoons, postersadrdrtisements from a politically and
geographically diverse group of speakers, pubbesti and organizations—do provide
information, but their literal content is not thaxcfis of the instruction. Rather, the focus is on
the processes of understanding information in meadgices, analyzing and comparing
different sources, constructing a personal undedstg of the information from the sources,
and communicating that understanding to others.foll@ving outline illustrates how these

processes are modeled by the CD.

I. Introduction
User sign-in.
¢ Repeat users go directly to any part of the CD.
» First-time users
0 receive an overview of their task (“You have besked to contribute
an editorial to your school’s new electronic newsgra... Using the
resources provided on this CD, you will researddn pillustrate, and
‘publish’ your editorial.”) and an introduction drow to use the CD.
0 receive a video introduction to the issue they Haeen assigned (in
this case: Should the government pass tougher @uinat laws to
make it more difficult for people to own guns?)
0 receive instructions on how to use the featurebeCD.

II. Consult Sources
Students will view many sources reporting on alsiisgcial issue. Each source
will include text, image, and in some cases audigideo. Available at all times
will be internet sources on the issue and an omlicgonary that students can use
to look up unfamiliar terms.

For each source, students will be asked to answee main questions (the same
three for every source).
« What message is being communicated by this source?

o0 Are there any words used in source that are nexgu@ Any people,
places, or events that you haven't heard of? Imggesion’t
understand? (If so, use the research guide tarifiodmation on these.)

0 What factual information is provided?

0 What analysis or interpretation of the issue db&sgource provide?

0 Which of this information is most useful for youwnriting your own
article?

* Who created this message and for what purpose?

o0 What person, organization, or publication is resiale for creating

this message? What do you know about this
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person/organization/publication? (If necessary lopknformation on
the creator of the message.)

o0 For whom is the message intended?

o0 Why did the creator of this message choose to canwate about this
particular issue?

0 What is the purpose of the message? What valuédssiyle are being
promoted?

0 Which of this information is most useful for youwnmiting your own
article?

* How do the choices of words and/or images help epiive message?

o To which words, or phrases, or images in this nggssi® you react
most strongly?

0 What is left out of this message that might be irtgod to know?

o If photos or graphics are used, why do you thirdséhparticular
images were chosen?

0 Which of this information is most useful for youwnmiting your own
article?

The first source will be a “worked example” withetuestions answered for the
student.

[Il. Compare Sources
In this section, the student will choose two of seeirces to compare. The main
part of the screen will consist of a Venn diagraithiwo intersecting circles
representing the two sources. The questions frenptévious section will be re-
displayed and the student will summarize the answeach question for each
source (in the appropriate circle) and will alsentify what the sources have in
common regarding each question (in the intersectdhe circles). The student
will be able to see his or her answers to the duestrom the previous section and
will also be able to review the sources themselves.

IV. Write Editorial
Using his or her work from the previous sectiom, student will write the editorial.
This process will be modeled by the CD in the fwilty steps.
e State your position.

0 In 1 sentence, answer the question "Should thergment pass
tougher gun control laws to make it more diffidiglt people to own
guns?"

0 In afew sentences, give the reason or reasong/athjeel this way

» Discuss First Source.

0 Start by citing the source you are talking aboot. é&xample,
"According to the American Association of Assomat website
(http://www.aaassoc.org),...."

0 Explain what is the message being communicatedtiibysburce. Your
work on this question in the "Compare Sources"igeds included for
your use.

0 Explain who created this source and for what puep¥sur work on
this question in the "Compare Sources" sectiondkided for your
use.

« Discuss Second Source.
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0 Same as for first source.

e Compare and Evaluate.

0 Explain what these sources have in common. Youkwarthis
question in the "Compare Sources" section is irediudr you to work
with.

o0 In afew sentences, summarize the major differeimcégese sources.
Think about the "Compare Sources" section. Whaldconly be
placed in the red circle or the blue circle, butindoth?

0 Evaluate the sources. Which one seems more cratidlevhy? What
biases do these sources have?

¢ Conclude your argument.

0 What reasons have you given so far (in discussiegources) for your
opinion on the issue? Restate the most importasores.

o0 Why might someone disagree? Give at least one messb explain
why this reason does not persuade you.

0 Write a strong, 1-sentence conclusion. What dowant your readers
to remember about the issue?

* Choose a photo. Students will select a photo frayalkery of photos
previously seen in the sources.

«  Check your work. The entire text of the articlelwi¢ presented again in
editable format.

0 Read through your whole article. Does it make seisd you write in
complete, grammatically correct sentences? Is teything else you
want to add. This is your last chance to make fuhahnges.

* Publish. This is the reward for all of the learsdrard work. The article will be
presented in a newspaper-like layout similar t¢ tfiamany newspaper
websites. This will be printable and may even beveoted to HTML for
display on a school website.

Each use of the CD will begin with a user signRepeat users will be welcomed and
will be able to go from here to any part of the @By wish. Their previous work, saved on the
hard drive of the computer, will be retrieved foeir use. First-time users will receive an
overview of their task: “You have been asked totgbate an editorial to a new electronic
newspaper.... Using the resources provided on thisy@Dwill research, plan, illustrate, and
‘publish’ your editorial.” They will then be “intuced” to Hannah Bluebury, editor of the
online newspaper, who will give them a more detb#lssignment. Learners will be asked to
write about a specific issue—in this case gun abn8ome background information on the
issue will be provided in the form of a video, anstructions will be given on how to use the
CD to complete the assignment, including how totbheeCD’s navigational features. More
help will always be accessible from the left-harehons “Help” feature.

Once the student has been given the task, heearifitbe directed to the “Consult
Sources” section, where the sources will be adalesiy clicking on the menu at the left side

of the screen. Each source will open in a new winttat can be closed by the learner. For
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audio sources, optional text transcriptions willdpevided. For each source, questions will be
asked to guide the learner through the procesaddrgtanding and analyzing the information.
Since the questions are fairly broad, additionalterspecific “sub-questions,” will be made
available to the learner who needs ideas abouttbdoreak up the main questions into more
easily-tackled units. The questions (main and saite)neant not just to test the learner’'s
understanding but to make explicit the normallginal process of extracting meaning from
the media. In other words, these are the typesi@$tepns one should ask oneself when
gathering information from television, radio, neapprs, or websites. Because the same
guestions are repeated for all ten (or so) soustadents may begin to internalize them to the
extent that they no longer need to click on theds!’ button. The answers to the questions are
revisited in the “Compare Sources” section as gdimt comparing the sources in the Venn
diagram. While the learner is in the “Consult Sesfcsection, three buttons will be available:
“online resources,” which displays the results @a@ogle.com search on the issue; “ideas for
this question,” which displays the “sub-questiodscussed above; and “dictionary,” which
opens an online dictionary.

In the “Compare Sources” section, students witlade two of the sources to compare
in a Venn diagram, and later in their editorialeré] students will revisit their answers to the
questions in the previous section, summarizing thathplacing them in the circle representing
the appropriate source. Students will also identifiat the sources have in common regarding
each question, and summarize that in the intesecfithe circles. This exercise helps students
begin to think about the sources in relation tcheatber, rather than in isolation, and forces
them to make concrete statements about what threesohave in common.

The actual writing of the editorial is done wittdrstructure provided by the program.
Spaces are provided for each step and more detagedctions, which students can either hide
or view, help students who might have “writer'sdkd In the “choose a photo” step, photos
from all the sources will available so the studeititbe able to select the one that best
accompanies his or her editorial. Finally, studevitsbe prompted to proofread their own
work. When the student is finished, he or she meélicongratulated by Hannah Bluebury and
the editorial will be displayed on screen in a fatrihat resembles an online newspaper such as
theNew York Timesnline. This will be printable, and the text wok saved to the hard drive

for later access and grading.
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Phase lll: Scriptwriting, Flowcharting, and Pre-guation Management

FLow CHART
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SCRIPTS
A. Voiceovers for introduction to gun control issue

NARRATOR 1: Should the government pass tougheraguntrol laws to make it more difficult

for people to own guns?

WOMAN 1: It's a complicated issue. Gun violenceaiserious problem, but I'm not sure of the

best way to solve it. Do gun control laws work?

MAN 1: I know gun control laws can’t stop all guriroes, but any law that takes guns off the

streets is a step in the right direction. Evelhéf laws save just a few people, they are worth it.

WOMAN 2: Guns are out there. There's nothing we darabout that. If the criminals have

guns, | want to have one, too.

WOMAN 3: Why would anyone own a gun? Haven't wersem the school shootings in the
past few years that guns often fall into the wrbagds? Parents who own guns are setting a

bad example.

MAN 2: | enjoy hunting as a sport and | use gurspoasibly. Instead of banning guns, we
should teach young people how to use them safagnB®g guns will only make them more

appealing.

MAN 3: | realize that some people enjoy hunting &gandet shooting and use their guns
responsibly, but these people should realize tlzatynpeopladon’t use guns responsibly and
that tougher gun control laws could save lives.

WOMAN 4: The United States Constitution gives evA&rgerican the right to own a gun. Our
rights are part of what makes America great andlveaildn’t let the government take these

rights away.

MAN 4: I'm not sure what is best. | can see gooahfsoon both sides.
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NARRATOR 2:Shouldthe government pass tougher gun control laws teritanore difficult

for people to own guns?

NARRATOR 1: What do YOU think?

B: Hannah's “Video"/Voiceovers

[To be spoken by Hannah on video]

Nice to meet you. I'm so pleased you’ll be writfingus.

Your assignment will be to write an editorial—arnroepn article—on a controversial issue.
To do this, you will first have to research thausdy looking at various sources—including
websites, cartoons, art, and advertisements—tleaept different points of view. You will
then have to analyze the sources to decide whfommation is useful for your article. This

CD will help you through the process.

Remember, whenever you see my picture on the sgmenan use the controls under the

picture to play more instructions.

To hear about the issue you have been assigneki olithe "next" arrow to go to the next

screen.

[To be spoken by Hannah on video]
Hello, again. This is the main screen of the “CdinSaurces” section. From here, you can
access the ten sources that are available on gsue.i To see the list of sources, go to the

menu on the left side of the screen and click oor§Lilt Sources.” You can try this now.

On the right side of the screen are three whiteohst Find the top button—the one with the
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“mouse” icon—and point to it with the mouse. Theré®"“online resources” should appear
underneath the button. Clicking on this button ailbw you to search on the web for online
resources related to your issue. You can use titierbif you want more information than

what is included in the ten sources on the CD.

Now move your mouse down to the middle of the thwh#e buttons, the one with a
“thought bubble” icon. As you are viewing and azahg the sources, you will be asked to
answer three questions about each source. Youseathis button to get more ideas about

how to answer the questions.

Finally, move your mouse down to the bottom ofttivee white buttons, the one with the
qguestion mark. This button will allow you to accessonline dictionary where you can look

up any words in the sources that you do not unaledst

When you are ready to begin viewing the sourcésk oh the word “next.” The first source

that you will see is an example that has the qoiestanswered for you.

[To be spoken by Hannah on video]

This screen looks complicated, but | know you'lt gee hang of it. If you have trouble, you

can ask your teacher or your classmates.

I'd like you to think about the sources you viewedhe “Consult Sources” section. Soon,
you will have to choose two sources to write aboyour editorial. Find the white box on
the screen that says “Choose First Source” anll ahahat box now. See the list of
sources? Select one source, just for now. You lveaya change your selection later on.
Once you have chosen a source, you can click @w‘gburce” to remind yourself what the

source was.
Now find the white box that says “Choose Second&uThis box works just like the

“Choose First Source Box.” Look through the soutamed think about which ones you want

to focus on in your editorial. You can choose twarses that take a similar position on the
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issue or two sources that strongly disagree. Yautdhave to agree with the sources you
choose. When you have chosen your two sourceshmuldssee the names of your choices

in the white boxes.

Remember, you can change your mind after theseigtigtns are over, but for now, let’s
move on. See the question in silver near the tdpeotcreen? It should look familiar! If you
click on “view notes” you can see your answer is tjuestion for the sources you selected.

Try this now.

The purpose of the “Compare Sources” section obes for you to use your notes from

the “Consult Sources” section to compare and cetithe sources you have selected.

Click on the words in the red circle. Here you wiimmarize your answer to question one
for the first source you selected—refer to yourespiou've already done most of the work.
You should do the same for the second source,dypiat source’s answer in the blue
circle. After you are finished with this look forhat the red and blue circles have in

common. If you see anything, type that in the plabere the two circles intersect.

When you are finished with question 1, move onuedtions 2 and 3, keeping your source

selections the same.

V.

[To be spoken by Hannah on video]

Good work! Now comes the fun part; actually writiyaur editorial. Your work in the

“Compare Sources” will really come in handy.
There are eight steps to writing your editorialeY¥lare listed in the menu on the left side of
the screen under the words “Write Article.” | reaoend that you complete these steps in

order, although you can always go back and chamgething if you need to.

Click on the word next at the bottom right of tloeeen to begin the first step.
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[To be spoken by Hannah on video]

Now it's time to publish your editorial! You've wked so hard, | hope you'll be proud of

the results. Thank you for your contribution to &lectronic newspaper.

When you are ready, click on the words below tdlipblyour article. If you want to print it,

just click on the word “print” that will appear @he article itself.

Thanks again and goodbye!

SCREEN SHOTS/STORYBOARDS (BEGIN ON FOLLOWING PAGH
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Phase IV: Production, Programming, Post-Produdimh Management
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